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Abstract 
The objective of this research is that, by determining the themes and subjects in history lessons that the students find interesting 
and are curious about, to reveal the reasons for their curiosities related to these themes and subjects. As the data collection tool, 
the survey that is prepared by the researches with respect to the students’ essays, history lesson curriculum and the interviews 
with teachers is conducted; also focus group technique is applied to the respondents. The research is realized with 129 students 
who study in 12th class at public schools, which are in domination of Ministry of National Education, in Ankara and Aksaray. As 
a result, it is revealed that the students are curious about “the war theme and the subjects of the Ottoman Empire establishment 
period and that the students are not curious about “The History of Daily Life, World and European History in Middle Ages and 
Modern Times, Turkish and World History after 1938, The History of Anatolian Principilaties” subjects.   
© 2011 Published by Elsevier Ltd. 
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1. Introduction 
Motivation, being a concept related to the learning, is defined as the power that stimulates, lasts and directs 
the behavior through an objective (Dilts, 1998; Lumsden, 1994). Motivation, by starting and lasting the action, is a 
determining factor at occurrence of the success and the efficiency (Dilekmen&Ada, 2005). It is seen that some of the 
students in education institutions are eager to the lesson, the subject or to find solution to faced problems, whereas 
some are reluctant in the lessons; avoid finding solutions to the problems. Motivation, because it is effective on 
making the individual eager for the behavior by giving energy to the individual, is one of the important factors that 
highlights the effectiveness of the learning-teaching process. 
  In learning-teaching process, students whose motivation level is not sufficient are not ready to learn. 
Students usually learn the subjects they are interested in a shorter time. Due to this, it can be said that they pay more 
attention on the subjects they are interested in, do the homework of these lessons and study for the exams of these 
lessons with a high motivation (Akbaba, 2006). Yet, it is not possible to say that all the subjects are interesting for 
students (Çelik, 2003, p. 169). To increase the student motivation that highlights in the effectiveness of the learning-
teaching process, motivation types should be revised. In defining the motivation types that are expressed differently 
in the literature, the common ones are defined as internal and external motivation. (YazÕFÕ, 2009, p. 33-46; Selçuk, 
2001, p. 211; Ercan, 2003, p. 108; Deci&Ryan, 1982,p.3-8).  Internal motivation; with the effects coming from 
inside, emerges as interest, curiosity, knowing, understanding, need, sufficiency. For instance, in the case that an 
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individual studies on a subject he is interested in or curious about without being said “study”, internal motivation of 
the individual can be mentioned. According to Temel (2003), internal motivation is important for an individual to be 
successful in intended level. As to external motivation, it emerges from the outside effects such as the reward, 
punishment, pressure, and request.  
  When the motivation types are considered, it can be said that learning of the students aged between 12 and 
18 is arisen from the external motivation. For this age group, learning is a tool to get good grades and gain the 
parents’ appreciation. This type of learning does not last for a long time without their curiosity and interest 
(Deci&Ryan, 1982,p.3-8). In researches; it is pointed out that the problem in external motivational learning is that 
the learning of the students is less attention oriented and that the students tend to lose control during learning 
(Candry ve Kawlowski, 1979). In this sense, considering of the elements that increase internal motivation as much 
as considering of the ones that increase external motivation maintains importance on the process of achieving the 
required objectives of the education. In this respect, one of the internal motivation sources focused on especially in 
recent years is curiosity (Binson, 2009, 13-14; Deci and Ryan, 1982, p. 3-4). 
Curiosity is usually defined as the tendency of questioning and research. In other words, it is the creation of 
desire to learning more on mind (Binson, 2009; Deci and Ryan, 1982). According to the another definition curiosity 
can be defined as desire to know and see or desire to experience so that this desire to experience motivates searching 
behaviors intented to get new information (Litman, 2005, p. 793). In this respect, curiosity being an important 
activitiy in childhood and young adult period, is expressed as a condition related to the learning (Johnson, 2010). 
When the students provide an exponential learning being curious, they build a close relationship between what they 
learn and their own worlds. A student learns as much as he is curious. With the learning based on curiosity, the role 
of the student changes in two ways; the first is that he becomes the active participant of the education process from 
the passive recipient of “speaking and chalk” and tries to overcome  the problems he faces. The second is that 
students gain implementation and achievement experience through curiosity and discovery ( Binson, 2009, p.14).  
It can be said that students are not curious about lots of lessons in which they cannot build relationship 
between  their  own  lives  and  school  lives  so  their  motivations  are  low.  It  is  because  the  curiosity  feeling  of  the  
children is embodied in related to learn the events and facts in their environment. In this sense, if the goals and 
acquisitions in the lesson are determined to weaken the relationship between students’ experiences at school and 
their own lives, it can be said that there would be a decrease in the curiosity of the students related to these kinds of 
lessons. According to the comtemporary education approach; instead of students’ learning of isolated and irrelevant 
information, it is put forward that lesson subjects should be taken from the society and students should be 
encouraged to apply the information gained at school in daily life (Akça ve Ata, 2009).  
When the literature is revised, it is seen that one of the classes that the students are not curious about and get 
bored of is the history lesson (Safran, 2006; Özbaran, 1992).  History lesson is usually characterized as unloveable, 
not interesting, complicated, boring and even unnecessary lesson by the students (Safran, 2006). In a research, the 
reason of choosing history classes are asked to the students (Safran, 2006),  even the students who take the history 
lesson as elective are included, it is determined that just 23 percent of them give the answer “because I like the 
lesson” However, as the related literature is searched, there is no such a research that determines the subjects and 
themes related to the history lessons students are curious about and that questions why they are curious about these 
subjects and themes. Yet, to change the “boring, unlovable, not interesting” image of history lesson created among 
students, to increase the motivation related to this lesson with the curiosity they feel about the history lesson 
subjects, it maintains important to reveal which historical subjects and themes and why students are curious about. 
The objective of this research is, starting from the role of the curiosity in education, to determine what  
subjects and themes they find interesting, what subjects and themes they want to learn and to reveal why they are 
curious about these themes and subjects. The problem question is determined as what are the historical themes and 
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subjects in history lessons that secondary education 12th class students are the most curious about? The sub-problems 
of this problem are: 
1. What are the historical themes in history lessons that secondary education 12th class students are most curious 
about? 
2. What are the historical subjects in history lessons that secondary education 12th class students are most curious 
about? 
3. What are the reasons of the secondary education 12th class students’ curiosity for the historical themes and 
subjects in history lessons that they are curious about? 
2. Method  
2.1. Participants 
The findings of the research are gained from the application that is done to 129 students from the secondary 
school 12th class  students  who  study  at  common  high  schools  in  Ankara  and  Aksaray  that  are  under  control  of  
Ministry of National Education. The objective of focusing on secondary school 12th class students is that they have 
an experience related to the history lessons in their education-instruction process so far. The research is applied and 
completed in 2010-2011 instruction year autumn semester 
2.2. Data Collection Tool  
In the research, a survey form that is prepared by the researchers is used as the data collection tool. In the 
first part of this survey form that consists of three parts, historical themes are ordered as 11 topics, students are 
expected to evaluate how much they are curious about these historical themes in three scales as “Never, Little, A 
lot”.  As  12th topic, under the title of “Others”, the students are expected to write a historical theme, if there is, 
different from 11 topics. In the second part of the survey form historical subjects are ordered as 15 topics, students 
are expected to evaluate how much they are curious about these historical subjects again in three scales. As 16th
topic under the title of “Others” students are again expected to write a historical subject, if there is, different from 15 
topics. In the last part of the survey form 12 topics are ordered in related to why the students are curious about the 
themes and subjects that they are curious about in the history lessons. Students are required to mark the topics that 
they find appropriate and if there is another reason except them, they are asked to write it  down under the title of 
“Others”. Researchers benefit from the teachers perspectives as well as the history lesson instruction program. When 
the researchers create the topics related to the reasons, they benefit from the students’ essays about history lessons. 
After the application of the survey forms, in order to describe the interesting themes and subjects in detail, focus 
group technique is applied to the students of the classes in which the survey is conducted. Focus group technique is 
carried out based on the volunteering principal among 12 students being a girl and a boy from each class in two 
groups. 
2.3. Analysis of Data 
Descriptive analysis is intended to reveal the current situation of the related and researched problem. Data 
collection ways such as observation, survey, interview or test can be used to collect descriptive data (BalcÕ, 2001; 
Kaptan, 1973). Descriptive analysis is used in this research to reveal what the data collected in the research say 
related to the research problem or what results it put forward.
3.  Finding
3.1. Findings related to the Historical Themes and Subjects in the History Lessons that Secondary School 12th
Class Students are Curious about  
First sub-problem determined based on the problem sentence of the research is intended to determine what 
historical themes in the history lessons that 12th class students are most curious about. The findings related to the 
first sub-problem are exhibited in Table 1. 
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Table 1. The Range of the Historical Themes that the Students are Curious about
4.
Never A little A lot 
F % F % F %
1 Government History 25 19,3 60 46,5 44 34,1 
2 The History of daily life  64 49,6 47 36,4 18 13,9 
3 Interstate relationships 37 28,6 54 41,8 38 29,4 
4 Scientific developments 15 11,6 58 44,9 46 35,6 
5 Things the governors, heroes and scholars did 27 20,9 58 44,9 44 34,1 
6 Works of art of related periods 30 23,2 70 54,2 29 22,4 
7 Wars  22 17 57 44,1 50 38,7 
8 Concords and Treaties  32 24,8 63 48,8 27 20,9 
9 Economic activities of related  periods 35 27,1 65 50,3 29 22,4 
10 Immigrations and natural disasters 34 26,3 64 49,6 31 24 
11 History of the regions and places 51 39,5 46 35,6 32 24,8 
In Table 1, the frequency and the percentage distribution of the historical themes in the history lessons that 
students are most curious about is exhibited. According to this table, the historical theme that the students are most 
curious about is the “wars” theme with 38.7 percent. The theme that students are moderately curious about is the 
“works of art of related periods” theme with 54.7 percent. As it is seen in Table 1 the students do not find the “the 
history of daily life” interesting with 49.6 percent. Being the percentage of the theme that the students are never 
curious  about  higher  than  the  percentage  of  the  theme  that  the  students  are  most  curious  about  emerges  as  a  
considerable issue. 
The second sub-problem determined towards the problem sentence of the research is intended to determine what 
historical subjects in the history lessons that 12th class students are most curious about. The findings related to the 
second sub-problem are exhibited in Table 2.  
Table 2. The Range of the Historical Subjects that the Students are curious about
      Never      A little       A lot 
F % F % F %
1 Ancient Civilizations  24 18,6 57 44,1 38 29,4 
2 Early Turkish States and Tribes 26 20,1 55 42,6 48 37,2 
3 Islam History 25 19,3 58 44,9 46 35,6 
4 Early øslamic-Turks States History 29 22,4 49 37,9 41 31,7 
5 Seljuks Empire History 31 24 67 51,9 31 24 
6 The History of Anatolian Principalities  36 27,9 62 48 31 24 
7 Anatolian Seljuks State History 32 24,8 56 43,4 41 31,7 
8 The Foundaition of the Ottoman Empire 9 6,9 50 38,7 70 54,2 
9 The Rise of The Ottoman Empire 10 7,7 52 40,3 67 51,9 
10 The Decline of The Ottoman Empire 14 10,8 53 41 62 48 
11 Ottoman Modernization and Dissolution Period 20 15,5 60 46,5 49 37,9 
12 Europe and World History in Middle Ages and Modern Times  36 27,9 60 46,5 33 25,5 
13 The Independents War of The Turks 26 20,1 54 41,8 49 37,9 
14 Ataturk Principles and Revolutions 18 13,9 56 43,4 55 42,6 
15 Turkish and World History after 1938 36 27,9 58 44,9 35 27,1 
In Table 2, the frequency and the percentage distribution of the historical subjects in the history lessons that 
students are most curious about is exhibited.  According to this table, the historical subject that the students are most 
curious about is “Ottoman Rise Period” subjects with 54.2 percent. The subject that the students are moderately 
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curious about is “Seljuks Empire History” subjects with 51.9 percent. As it  is seen in Table 2 the students do not 
find “The History of Anatolian Principiliaties, Europe and World History in Middle Ages and Modern Times, 
Turkish and World History after 1938” subjects interesting with 27.9 percent. Being the percentage of the subjects 
that the students are curious about higher than the subjects that they are never curious about and they are moderately 
curious about arises as a notable issue.  
In the focus group meeting with students, they give answers supporting these findings.  To the question what 
are you most curious about in the history lesson? Student A; “…I never think about the lives of ordinary people, I 
also do not have an idea what is going to happen. What I can wonder anyway, those things are not in books, were 
never in the exams. But the wars have always taken my attention since the elementary school…” Student B; 
“….actually I have never thought about what I wonder, we just the things in books. Generally there are wars. Our 
teacher also does not explain something different. We just study and pass the exams. However, in the surveys you 
gave us there were works of art of relates period, that moment, I said I wish we learnt them….”Student C; “….I 
wonder world subjects more than I do others. In exams mostly they are asked, reasons, results, which country, who 
fought and etc. But which ways they passed through, what the soldiers talked when they used their weapons, 
whether they ever made jokes? Who they miss?... I guess it would be better if we learnt these things.” gave these 
answers.  
To the question which subjects are you curious about in the history lesson? Student D; “….there is a new 
lesson, explains the recent history subjects (Turkish and World History after 1938). They take my attention more. 
When I watch them on TV programs, I remember they are in the book. But they are not asked in the exams…”, 
Student E “… for example Ottoman Empire is the subject that I love most and I am most curious about. I read novel 
because I wonder and listen to my teacher in the lesson. I am most curious about the lives of sultans. We do never 
know how they lived. They are not asked in the exams so they are not written in books for me…” Student F “… I 
love the subjects about us, it is our history we have to learn anyway. But I do not like Europe History. It is too 
unfamiliar to us…” gave these answers. In focus group meetings the students   emphasize that they are curious about 
the subjects related to their current locations or the subjects related to the history of the states and people that located 
in their places of birth. For instance, the students in Aksaray express that they are really curious about the history of 
Seljuk Empire, while the students in Ankara express that they find Anatolian civilizations subject more interesting.  
As the students mention in focus group meetings, whether the historical themes and subjects are asked in the 
exams whether they appear in books affect their curiosity. This situation supports the situation Deci&Ryan (1982) 
put forward. Learning of children in older aged group is mostly dependent on external motivation type. In external 
motivation type, getting good grades is a tool to take the appreciation of the teacher and parents. It can be said that 
this learning will not be long term because there is effect of the students’ curiosity and interest.  
3.2. Findings related to Why Secondary School 12th Class Students are Curious about Historical Themes and 
Subjects in the History Lessons  
The third sub-problem determined towards the problem sentence of the research is intended to determine why 
12th class students are curious about the historical themes and subjects in the history classes. The findings related to 
the sub-problem are exhibited in Table 3.  
Table 3. The Reasons Of the Students’ Curiosity about the Historical Themes and Subjects  that They are Curious about
F %
1 Because it is the history of my own nation 108 83,7 
2 Because it is the history of my homeland 98 75,9 
3 Because they did great works 75 58,1 
4 Because they lived for a long time 33 25,5 
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5 Because they contributed to the civilization and mankind 81 62,7 
6 Because their results cause good things 39 30,2 
7 Because their results affected many things  70 54,2 
8 Because they are milestones and  should certainly be learnt  59 45,7 
9 Because they do not appear in the lessons and books 19 14,7 
10 Because it helps/will help understand the history better 52 40,3 
11 Because it helps understand today 68 52,7 
12 Because they are told around and their effects are felt 51 39,5 
The frequency and the percentage distribution related to why the students are curious about the historical 
themes and subjects are seen in Table 3.  As it is seen from the table, the students are curious about the historical 
subjects because “it is the history of my own nation” with 83.7 percent and because “it is the history of my 
homeland” with 75.9 percent. Considering the historical subjects the students are most curious about being from 
Ottoman history, it can be said that they reason these subjects with these statements. Moreover, 62.7 percent states 
that the historical subjects can be interesting because “they contribute to the civilization and mankind”.  It  can  be  
said that “Scientific developments” theme  being  one  of  the  subjects  that  the  students  are  most  curious  about  
becomes true with this statement. “Because it helps understand today” statement revealing the reason related to 
both theme and subjects has 52.7 percent. Considering “Wars, the Things That the Governors, Heroes, Scholars and 
Artists did” being the historical themes that the students are most curious about, it can be said that the students 
reason these themes with this statement. 
4.Results 
It  can  be  said  that  lack  of  awareness  of   a  lot  of  students  about  their  capabilities,  not  knowing  why  they  
receive education and lack of interesting subjects, which students are curios about, thereby decreasing of their 
motivation have adverse effect on students in the history lesson and reinforce the negative image of the history 
lesson as “boring, monotonous and uninspired”  in  the eyes of the students. 
In this study tries to reveal what kind of historical themes and subjects that the students are curious about the 
reasons for this curiosity. In the end of the study, the subjects, which the students have high curiosity, moderate 
curiosity and no curiosity are identified. The themes and subjects, which do not get any curiosity from the students 
are determined as “The History of Daily Life, History of The Regions and The Places, The History of Anatolian 
Principalities, Europe And World History in Middle Ages and Modern Times, Turkish And World History After 
1938”, whereas the themes and subjects which get a high curiosity from students are determined as “Wars, Scientific 
Developments, The Foundation and Rise of Ottoman Empire ”. Remarkable lack of the themes and subjects in 
history textbook which students have high curiosity, not having the influece of the students’ curiosity on the lesson 
and being the number of the questions that are related to interesting subjects less than the questions related to the 
other subjects in the exams seem to explain why students are not curious about this type of themes and subjects. 
When the students state why they are curious about historical themes and subjects, they mostly emphasize 
that “ because it is the history of my own nation”  and  “because it is the history of my homeland”,  it  can  be  
considered as they see the history lesson as an instrument which transfers the history as an inheritance one 
generation to other. Besides this, the students specificy the reasons for theis curiosity saying that the history help 
understand today and is a lesson should be learnt. 
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